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     Introduction 
 
 
 Toddlers and pre schoolers are at an age in which they are becoming aware of  emotions 
and learning how to regulate and appropriately express their emotions. Emotion coaching is a 
communication strategy which supports young people to self regulate and manage their emotion 
responses. Teachers see these emotions and behaviors and don't know how to help the child ex-
press and deal with their emotions in certain situations. Young children need the guidance of 
adults to help them learn emotion skills. When toddlers have difficulty regulating and expressing 
emotion appropriately, they turn to other problem behaviors such as tantrums. Toddlers and pre 
schoolers that have so much bottled up emotion need to learn emotional regulation and emotional 
competence. To address this issue, I created a workshop for teachers on emotion coaching for 
toddlers. Emotion coaching is a communication strategy that supports young children to self reg-
ulate and manage their emotional responses. When teachers use emotion coaching, they use redi-
recting and social teaching. I presented to teachers at an infant/toddler center in Capitola, Cali-
fornia. 
     Needs Statement 
 
 
 Emotion coaching is a strategy used to support and sustaining children and young peo-
ple’s emotional and behavioral well being. Toddlers and Preschoolers need emotion coaching be-
cause they need to learn how to express emotion in constructive ways. Emotion coaching raises 
children who are more emotionally intelligent and better at regulating emotions. Emotion regu-
lating is important for infants and toddlers because they learn how to regulate their emotions ap-
propriately. Emotional competence is another concept to emotion coaching. Emotional compe-
tence includes skills in emotional expressivity, emotion regulation, and emotional knowledge 
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which helps a child to behave pro socially(Sophie S. Havighurst, Katherine R. Wilson, Ann E. 
Harley, 2012). A big issue today is how the child expresses their emotion in socially appropriate 
ways. It is important to understand the mechanisms of how young children develop emotional 
competence( Denham, 2012). Emotional competence is the essential social skills to recognize, 
interpret, and respond constructively to emotions in yourself and others. Teacher responses to 
children’s emotions is another factor that influences children’s emotion related abilities. Toddlers 
and pre schoolers are at a defining moment where they are learning and expressing emotions in 
certain situations. The best way to teach your children to express their feelings is to set an exam-
ple yourself( Justina Goh, 2017).  
 Emotion coaching is the key to raising happy, resilient, and well adjusted children. Emo-
tion coaching is a communicative strategy which supports young people to self regulate and 
manage their stress response.  It is important for children to have emotional awareness which 
means the ability to recognize and understand our own feelings and actions and those of other 
people( Damon E.Jones, 2017).According to John Gottman, There are five steps to emotion 
coaching. The first step is for adults to be aware of the child’s emotions. This means tuning into 
the child’s feelings. A child sees a parent and a teacher as a role model. Adults have to pay atten-
tion to their own emotions, from happiness to sadness to anger, and how they are expressing 
them. Emotions are a vulnerable and natural part of our life.The second step is to connect with 
the child. Use emotional emotions as an opportunity to connect with the child. Bond with the 
child as they are expressing a certain emotions. Pay close attention to the child’s emotions and 
try not to dismiss their emotions or ignore them. This can make the child more vulnerable to an 
even deeper emotions. Look at the child and see the emotion moments as a time to teach them. 
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Recognize the emotions and encourage the child to talk about the emotion. Provide guidance to 
the child to find a solution to the emotions before it escalates into misbehavior. 
 The third step is to listen to the child, respecting the child’s feelings by taking the time 
and effort to listen to them carefully. Taking the child’s emotions seriously is so important for 
their well being and emotional state. Show the child that you understand what they are feeling. 
Emotion regulation includes the abilities to handle emotions in productive ways, being aware of 
feelings, monitoring and modifying them when necessary, so that they aid in rather than impede 
coping in varying situations (Denham,2012).  For example, “ Dylan, I see that you are feeling 
sad by crying. Can I hold you to comfort you?”. Showing a child you care about their emotion 
and identifying the emotion is vitally important in helping them learn emotion regulation. Al-
ways avoid judging or criticizing the emotion. This can turn into a denial of the emotion for the 
child. The fourth step is naming the emotion through helping the child identify and name emo-
tions they are experience. Identify the emotions your child is experiencing instead of telling your 
child how he or she should feel. Naming emotions can help to soothe the child. For example, 
“Enzo, I see that you are frustrated because you are hungry. I am getting your food ready can you 
go sit at the table?”. This shows that you are naming an emotion to help soothe the child. Set an 
example for the child by naming your own emotions too. 
 The fifth and final step is to explore and find positive solutions to problems together. Re-
directing misbehavior children for what they do, not for what they feel. Encourage emotional ex-
pression but set clear limits on behavior. It is important not to expect too much too soon. Creat-
ing solutions where the child can explore without hearing lots of do nots. When you catch  the 
child is doing lots of things right and praise them. An evidence-based and standardized program 
that targets children’s emotional competence, assists teachers to emotionally connect with their 
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children, and fosters a positive teacher child relationship would thus provide an important alter-
native, or complement, to behavioral teacher programs( Wilson, 2011). 
 Emotion coaching has many developmental benefits. Teachers responses to children’s 
emotions differed by child’s age. Such as, Toddler teachers were more encouraging and using 
physical comfort and distraction in response to children’s negative emotions more often than pre 
school teachers(Denham, 2012). Emotion coaching emphasizes emotion regulation rather than 
behavior modification. It views all behaviors as a way of communication between the child and 
the surrounding environment. This communication strategy can make a certain distinction be-
tween the child’s behavior and their feelings which underlie their actions. Talking over the emo-
tion is important for the child and their development. Some strategies for teachers using emotion 
coaching would be using child’s emotions as a time to connect. Connecting is very important 
when it comes to the child’s emotions and needs.  
 Emotion coaching is important to do for teachers of toddlers and preschoolers because it 
supports the children socially and emotionally. It promotes nurturing relationships with teachers 
and children will be more self confident and perform better in social and academic settings. My 
project gave teachers a perspective on how emotion coaching benefits toddlers.  
     Theory Application 
 Developmentally, toddlers are at an age where they are learning  to express and regulate 
different emotions and feelings. The theory I have chosen for my project is Erik Erikson’s Stages 
of Social Emotional Development. I chose to focus on the 2nd and 3rd stages of social emotional 
development which are Learning Autonomy vs Shame(Will) and Initiative vs Guilt(Purpose). 
The 2nd stage of Autonomy vs Shame is the stage, which Erikson believes happens in early 
childhood  from 18 months to 2 years. The child goes through a stage of autonomy and building 
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self-esteem.  The child is sure of themselves and carrying themselves with pride rather than 
shame. The 3rd stage of Initiative vs Guilt is the “play age” or the later pre school years where 
children are healthily developing and the child learns to broaden skills through active play, and 
to cooperate with others with purpose. This theory relates to emotion coaching by children learn-
ing to build autonomy in relationships with teachers. Children get a sense of personal control 
when it comes to their emotions and act on the environment. Toddlers and preschoolers are so-
cializers of emotions.  
 A theory that relates to the teachers is Vygotsky’s theory of social development. This the-
ory emphasizes on teachers because it focuses on the social interaction/conversations with chil-
dren as important to children’s learning. It also highlights the role of adults in children’s learn-
ing. The area of emotion coaching is influenced by Vygotsky’s ideas.  
    Consideration of Diversity 
 My project on emotion coaching was conducted at the Campus kids Connection Inc In-
fant Toddler center. When considering diversity, the ethnic composition at Campus kids Connec-
tion is somewhat diverse. We have 70% White,  5.9% two or more races, 5% Hispanic or La-
tino,4% Pacific Islander, and 2% African American. This project is geared toward toddlers and 
pre schoolers. The development of emotional expressiveness and regulation is important for chil-
dren of all ethnicities. This project is sensitive to different age groups because it has an impact on 
the kids and not the parents.  
     Learning Outcomes 
 I conducted a workshop/ presentation to teachers at the organization Campus Kids Con-
nection Infant Toddler day care center. 
By the end of the project, Teachers will be able to:  
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1. Identify the characteristics and practices of emotion coaching 
2. Identify the benefits of emotion coaching 
3. Apply emotion coaching to everyday situations with toddlers 
     Method 
 
Participants(Audience) 
 
 I conducted my workshop on emotion coaching at Campus Kids Connection Infant Tod-
dler Center in Capitola, California. A total of seven teachers and one teacher assistant partici-
pated including the director and assistant director. The participants were all over twenty years of 
age.  The participants were a mix of white and hispanic teachers and the gender distribution of 
the teachers were all female. 
Procedures/Materials 
 I implemented my workshop on Thursday,  December 5th. I presented my workshop dur-
ing a work meeting so most of my co-workers could be there to see my presentation. The steps in 
my project included creating the powerpoint presentation and addressing my project. I talked to 
my director about how I wanted to implement my capstone at my work and talked about the 
topic of emotion coaching and the benefits to emotion coaching and how it applies to the chil-
dren in our center. The director’s response was very positive and was encouraging me to present 
my workshop at our center. She was interested in the research behind emotion coaching and how 
it applies to the early childhood age. 
 For my presentation, I did a powerpoint presentation on emotion coaching and many of 
its aspects and benefits for children. I described how it applies to the age group of toddlers. I did 
my presentation and then had a handout for the teachers to test the learning outcomes for the pro-
ject. The learning outcomes of the workshop were that the teachers should be able to identify the 
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benefits of emotion coaching, applying emotion coaching to everyday situations with toddlers, 
and being able to identify characteristics and practices of emotion coaching. In the introduction 
of the workshop, I started by giving them a basic definition of what emotion coaching is, listing 
the learning outcomes for this workshop, and a needs statement on the importance of emotion 
coaching for teachers who work with early childhood kids. In the second part I went through tod-
dler’s emotional needs such as learning how to regulate negative emotions, through emotion 
coaching and note that for toddlers commonly express emotion through crying. I then went 
through the five steps to emotion coaching. Finally, I concluded with benefits of emotion coach-
ing and applying scenarios for teachers to practice such as role playing and social teaching.  
     Results 
 Learning outcome 1 was identifying practices and characteristics of emotion coaching. I 
believe this learning outcome was fully met. On the handout/post test I gave to the teachers at the 
end of the presentation, I asked the question, “This presentation gave insight on the practices and 
characteristics of emotion coaching and the meaning of emotion coaching.  Do you strongly 
agree, agree, disagree, and strongly disagree with this statement? Seven teachers answered 
strongly agree and one teacher answered agree. I felt that this question was limited because I did-
n't get to see answers where they wrote examples down. I could have received better results if I 
would have made that question open ended. However, they all answered with strongly agree and 
agree, which met the learning outcome. 
 Learning outcome 2 was to identify the benefits of emotion coaching. I believe this learn-
ing outcome was met. On the handout/post test I gave a question that was asked, “ Name a few 
benefits of emotion coaching”. Some common answers included regulating children’s emotions, 
saying the emotion to the child, helping children recognize emotions, and identifying different 
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emotions in children. One teacher put down in their responses that she liked the listing of the im-
portant aspects of emotion coaching useful. This did not exactly answer the question . I think she 
was confused by the question which gave unexpected results, but all the other teachers responded 
with anticipated answers to the post workshop question.  
 Learning outcome 3 was applying emotion coaching to everyday situations with toddlers. 
I believe this learning outcome was fully met. On the handout/post test, The question that was 
asked stated, “Name a few scenarios to apply emotion coaching with infants and toddlers.” An-
swers included social teaching, redirecting, and naming emotions. One teachers put down exam-
ples of applying emotion coaching to children in our center. For example,” Enzo wanting to say 
something by hitting.” or “ Jacob wanting to say something but screams.” Another teacher gave 
examples such as behavioral challenges, stranger anxiety, and separation anxiety. Another 
teacher gave different examples of applying emotion coaching to children in our center such as, “ 
When a child has a hard drop off, it is important to be with the child, show comfort, 
acknowledge their feelings, and encourage them to engage in an activity.” The second one was, 
“A child is going through a biting phase, talk to the child, explain what they are doing wrong, 
and help them for better choices.” Overall, I think all my learning outcomes were met. 
            Discussion 
 I believe that this workshop was successful. I believe that all the teachers were engaged 
in my workshop and learned a lot from my presentation. I received great feedback on my presen-
tation from the teachers and all my learning outcomes were met. I think that my workshop gave 
teachers a perspective on how emotion coaching is a necessary teaching strategy for early child-
hood educators. Since it was a new topic, they were open to learning and exploring  the research 
behind it. 
Running Head: Teaching Emotion Coaching to Teachers of Toddlers and Preschoolers  
 
  Some limitations of my workshop included not being able to implement the workshop at 
a preschool age site. For future direction, I hope to implement my workshop at a pre school age 
site and include role playing scenarios for teacher to practice emotion coaching. I also hope to 
practice emotion coaching at my work currently and practicing role playing with my co-workers 
in the next workshop. Nonetheless, I believe I changed teachers perspectives on emotion coach-
ing and  teachers are walking away with an understanding of what emotion coaching is, the bene-
fits of emotion coaching, and understanding the importance of what emotional competence and 
emotion regulation is for young children.   
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